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The role of the Chair
The role of the Governing Body 

In maintained schools, the role of the Governing Body is to conduct the school with a view to promoting high standards of educational achievement.  The Governing Body does this by:
· Providing a strategic direction for the work and improvement of the school

· Supporting, monitoring and evaluating the effectiveness of the school (the ‘critical friend’ role)

· Ensuring accountability for the standards achieved and the quality of education

The role of the Chair

Ofsted (Making it Better: Improving School Governance, Ofsted 2001) lists the tasks of an effective Chair as:

· Give a clear lead in organising the Governing Body’s work

· Delegate roles and ensure other governors are fully involved

· Manage meetings effectively

· Hold regular meetings with the Headteacher 

· Keep other governors fully informed

· Co-operate with other agencies to support school improvement

The Chair of governors has a pivotal role to play in helping the Governing Body to work as a team to challenge and support and contribute to the strategic leadership of the school.  The Chair is often the governor closest to the Headteacher and the senior leadership group of the school. The Chair can and should build the mutual trust and understanding which enables the whole Governing Body to play its full role.  

 When the governors and the senior leadership group in the school work in a real partnership, values and vision are shared and governors have access to the information they need to ask the right questions and make strategic decisions.  

The skill the Chair of governors brings to the role enables these relationships and understandings to be maintained and developed.  Where relationships are good, governors are motivated, their strengths and individual contributions are effectively used, there is an open dialogue about strengths and weaknesses and the school is effectively challenged and supported.

There are many sources of information which underpin and guide the work of the Governing Body.  The focus of this programme is on the particular skills and knowledge needed by Chairs to work in partnership with the Headteacher and to lead and motivate others to achieve the shared vision for the school and contribute to school effectiveness and improved pupil achievement. 

This programme has been designed for Chairs, Vice-Chairs and Chairs of committees to enable them to better understand the role and carry it out effectively. 
Programme objectives 

This programme for Chairs, Vice-Chairs and Chairs of committees of governing bodies aims to:

· Strengthen and develop the capacity of Chairs to lead the work of the Governing Body 
· Deepen their understanding of and prepare them for the role of the Chair
· Enhance Chairs’ confidence and skills in managing the role and relationships

· Widen their strategies for developing the partnership between the Governing Body, the Headteacher and the staff

· Encourage shared leadership and making good use of the skills and knowledge of others

· Engage them in a learning process which leads to self-directed change
Lessons from the pilots

Lessons learnt from the national pilots of this toolkit have indicated that it will be helpful to summarise at this point some key features in the design of the programme.  Most are expanded in the sections which follow, but your attention is particularly drawn to the following points.

Skill development

This programme has been designed as a set of learning opportunities.    By engaging in the activities, Chairs and those who may in the future take on this role, identify, reflect on, practise and consolidate many of the skills required to be effective in the role.  The pilots have indicated that the activities are highly effective in enabling this to happen.  

Knowledge of governance
All the activities in the programme are grounded in the reality of school governance and the role of the Chair.   However, the programme does not set out to provide factual information on governance.  This is available from a range of other sources such as the National Development Programme for New Governors, DfES published guidance, web sites for governors and local governor training and updating on specific topics.  It is assumed that those leading the programme will point participants in the appropriate direction if they need to know more about legislation and national and local guidance.  

Information for participants 

On the pilots, participants engaged in the activities and learned a great deal from them.  Successful facilitators emphasised effectiveness in the role rather than making participants self-consciously aware of developing skills. 

When advertising the programme it will be important to emphasise it as an opportunity to become more effective in the role of chair and not to create an expectation that the sessions are to update participants on procedures and regulations.   Chairs of committees who enrol on the programme will need to be aware that it is intended to prepare them for the role of Chair of governors rather than focusing on the role of committee Chair – although there are obviously opportunities for increasing effectiveness in that role.

Participants will also benefit from being given an overview of the content of all of the modules at the outset so that they appreciate which aspects of the role are covered in each session.  A handout has been created for this purpose (Activity 1.1: Handout 1).

Facilitators
Throughout the introduction to the toolkit and the modules, those leading the programme are referred to as facilitators rather than trainers.  This is to highlight the fact that the role of the trainer in this programme is not to transmit information, but to facilitate the development of chairing skills.  Facilitation requires a different approach to training and the section on facilitation included in this introduction outlines the characteristics of effectiveness in this role. 

On some pilots a school improvement adviser and a governor trainer worked together.  This might be particularly helpful in the modules dealing with the Governing Body’s contributions to school effectiveness (Modules Four and Five).   

Good practice
There are ample opportunities for facilitators to bring good practice to the attention of participants by circulating and interacting with groups while they are working, by leading plenary sessions at the end of activities and by handing out relevant local guidance and examples of good practice.  Facilitators need not feel that they are prevented from giving participants a strong steer, especially when it is apparent that individuals are suggesting inappropriate practice.  In this way the facilitator is able to model being a critical friend, providing challenge and support.  The programme design anticipates the active involvement in learning of both the facilitator and the participants.

Joint training of Chairs and Headteachers

On the pilots, Module One was successfully used with a group of Chairs and Headteachers.  If you decide to use Module One in this way, you will need to reflect on the experience, perspectives and needs of the Headteachers in the group and adapt the activities accordingly.  The programme was not designed for joint training, on the basis that Headteachers and prospective Headteachers have access to other national development opportunities, and other modules are not so readily adaptable for joint training.

Creating your programme

This toolkit should be regarded as a resource from which the facilitator creates a programme.  In selecting activities the facilitator may take into account a range of factors including what is already available locally and the needs of the particular group.   On the pilots, the facilitators appreciated the programme’s flexibility.  They also found the toolkit easy to use and liked the variety of activities and the learning approaches.   The toolkit has been improved as a result of their many helpful suggestions. 

Learning principles

The activities in this programme have been designed to take account of:

· The variety of participants’ preferred learning styles 

· The different school contexts within which Chairs operate 

· Varying levels of experience in the role

The activities will provide opportunities for:

· The development of leadership and management skills

· Opportunities to draw on existing knowledge and previous experience

· Learning in a variety of ways to cater for different learning preferences

· Active learning based in contexts which reflect the reality of school governance

· Identifying issues and problems and thinking through solutions

· Learning individually and in partnership with others
· Reflection – leading to changes in thinking and action which can improve the effectiveness of the Governing Body 

This programme does not set out to impart specific knowledge about school governance in general or about legislation and national initiatives.  However, a summary of the current national educational agenda is included in Appendix 6 for your reference.

The programme content makes the following assumptions:

· Participants will have undertaken the National Training Programme for New Governors or an LEA induction programme or have access to the materials if they need to refresh detailed knowledge of governance

· Participants will locate information from other sources about legislation, policy and practice surrounding governance should they wish to follow up topics touched on in the programme – a list of web sites and other references is included in Appendix 8

· Participants will be able to access the Distance Learning version of the programme if they wish to read more widely around the topic or, for example, if they miss a face to face session

 The effectiveness with which the Chair carries out the role does depend to some degree on knowledge but the programme assumes that this is gained by the means described above.  The primary focus of this programme is on the development of the interpersonal and organisational skills required to be an effective chair.  

For this reason, the emphasis in the modules and activities is not on delivery of information by a programme leader or trainer, but on the creation of opportunities for active learning led by a facilitator.

Applying learning

We hope that participants on the programme will see it as a learning opportunity, not only for themselves, but also for the school in which they carry out their role.     If an enhancement of the effectiveness of the Chair is to benefit the leadership partnership in the school, it will be advantageous to involve the Governing Body and the Headteacher in as many ways as possible.  For example, you might wish to send a briefing sheet to the Headteachers of participants’ schools so that they understand the contents of the programme.    In some activities the guidance encourages discussion of issues before or after the session with both the Governing Body and the Headteacher, but other opportunities could also be taken by the facilitator to encourage this sharing of ideas. 
Distance Learning 

A Distance Learning version of this development programme is also available.  You may find material in it you wish to substitute for activities in these modules, for example where you do not have time to cover a topic but wish to give participants something to take away and read.  You may also find it useful to recommend sections to participants who miss face-to-face training sessions or who would like to follow up a topic in more depth on their own.

Sections of the Distance Learning programme might be useful for new Chairs who need some initial support before they attend training on this programme, particularly on the initial meetings with the Headteacher.

Programme content

Focus of the programme

The programme focuses on:

· What the Chair uniquely does to assist the Governing Body in carrying out its three key roles

· The development of skills in

· Managing relationships

· Leading and managing the work of the Governing Body 

· Supporting and ensuring challenge and support for school improvement

The role of the Chair in supporting the Governing Body in carrying out its ‘critical friend’ role permeates the programme.

The development of skills

Included in Appendix 5 is an overview of the skills required by chairs.  The list is not exhaustive.  The activities have been designed to create opportunities for participants to consider these skills and how they are used, to practise some of the skills and to reflect on their impact.  The overview of skills and the cross-referencing to skills in the introductions to each module are there to assist the facilitator.   

The programme will also enable participants to reflect on their role in ensuring that the Governing Body meets the expectations of the Office for Standards in Education (Ofsted).  There are activities which focus on the role of Chairs in ensuring that the Governing Body:

· Helps shape the vision and direction of the school

· Ensures that the school fulfils its statutory duties, including promoting inclusive policies in relation to special educational needs, race equality, disability and sex

· Has a good understanding of the strengths and weaknesses of the school

· Challenges and supports the senior leadership team

Pre-programme self-evaluation
The programme begins with an optional pre-programme self-evaluation and colleague evaluation task.  The self-evaluation is designed to help the participants identify their current strengths and areas for development in the role.  The Facilitator has the opportunity to use the outcomes of the self-evaluations to design a programme from this toolkit to meet the needs of a particular group.  Full details of how to manage this process are given on page 16.

Modules

The programme is divided into five modules:

Module One: 
The Chair and the Headteacher

Introduction to the programme

The role of the Chair 

Managing the relationship between the Chair and the Headteacher

Module Two: 
The Chair and the Governors
The relationship between the Chair and other governors

Team leadership and team effectiveness

Recruiting, inducting and developing governors
Module Three:
Leading and Managing the Work of the Governing Body 
Structuring the Governing Body 

Effective meetings and decision-making
Module Four:
The Chair’s Role in Supporting Strategic Leadership
The Chair’s role in supporting strategic effectiveness and the strategic use of information

Module Five:
The Chair’s Role in Ensuring Accountability 

The Chair’s role in ensuring the school is held to account for standards and in ensuring accountability to stakeholders

Summary of Appendices
Included at the end of the introduction to the toolkit are a number of appendices:

Appendix 1

This is a suggested summary of the programme for inclusion in a flyer or training programme entry

Appendix 2

This is the suggested text for an article or flyer describing the programme in more detail

Appendix 3

Taking the Chair: Self-Evaluation (A) 

Appendix 4

Taking the Chair: Colleague Evaluation (B)

Appendix 5

Skills for Chairs: this is included for the Facilitator’s reference

Appendix 6

The National Agenda: this highlights the current context in which Chairs and Governing Bodies are working.  It may be useful as a handout if questions are asked about national initiatives, particularly during Modules Four or Five.  This list will need to be kept under review and updated.

Appendix 7

Learning Record: a proforma on which participants are invited to record their key learning points and intended actions

Appendix 8

Bibliography: included in the Bibliography are publications, documents and web sites which are relevant to this programme.  You may wish to use the Bibliography as a reference list for participants, adding other useful material supplied locally.

Organisation of materials
Each module is prefaced by:

· The key themes covered by the module

· An overview of the activities 

· A matrix showing the skills addressed by the activities

· Guidance on adapting the module

Each separate activity contains:

· The aims of the activity

· Guidance on approximate overall length of the activity to aid planning

· The resources required for each activity including:

· OHTs

· Handouts

· Background information for the facilitator where required

· Other equipment and materials

· Key notes for the Facilitator

· The activity tasks with guidance and suggested timings for information only

Designing your programme

Flexibility

The Facilitators’ Toolkit has been designed to be flexible so that you can select activities and make up sessions of different lengths.    

We have built into the introductory activities the opportunity for you to use feedback from participants’ self-evaluation as a way of tailoring the programme to the particular needs of your group. Details of how to manage this process are given on page 16.  

However, you decide:

· The length of the sessions and the overall programme

· Which activities you will use

· What additional material already in use for Chairs’ training fits well with the programme

You will also decide whether you deliver modules as whole days, half days or evenings and the spacing between the sessions.  There may, for example, be advantages in covering one module every half term, giving time for participants to try out strategies and ideas.  Experience will also tell you when you are likely to have a high demand for the programme from new Chairs.

Creating a programme

Modules have been designed to create a developmental experience for participants by building on learning in previous activities.   If you plan to run two-hour sessions covering one module you will need to make a careful selection from the available activities. 

Experience on the pilots suggests that it is better to do a few activities in depth.  Allowing plenty of time for introducing activities, carrying them out and reflecting on them is more likely to lead to learning.  You need to give people time to think and respond to each other and you need time to make sure that participants have understood, by asking questions and challenging comments.  When deciding the timing of activities and tasks, leave enough time for the important plenary sessions.

The timings given for tasks are based on groups 10 – 12.  If groups are larger than this, adjustments will have to be made in the time required for discussions and feedback.

When selecting a menu of activities from any particular module, care should be taken to achieve a balanced message about the role of the Chair.   When you have decided on the activities you plan to use, you will need to think about how to get across the key messages from activities that are being omitted.  You could cover the key points in a number of ways:

· Giving out handouts from the activities you are not using

· Copying the relevant corresponding section from the Distance Learning version

· Using material of your own to cover the key points

· Using relevant material from the National Programme for New Governors, which can be adapted and used for different purposes within this programme

Using the OHTs

PowerPoint presentations have been created for each module.  They are included in the guidance text for ease of reference and are also on the accompanying CD ROM so that you can customise them.  You may wish to use them in a PowerPoint presentation with a digital projector or create OHTs from them for use with an overhead projector.

An OHT has been made to introduce the aims of each activity.  Most facilitators find it helps participants to focus if they know what the aims of the activity are at the outset.

Some facilitators like to speak to the OHT in their own words.  Information on OHTs has been reduced to a minimum and additional notes are included in the guidance which enlarge on the key points the OHTs are putting across.  Where there is a higher degree of information to put across, a handout has been included which can be distributed instead.

You may find it useful to create your own OHTs to introduce sessions in accordance with the activities you have chosen.

It is very much up to you to decide how you wish to use or adapt the OHTs.

Managing sessions
The facilitation role

In a programme such as this, where participants bring their own knowledge and experience and seek to enhance their skills through interaction with others, the role of the trainer becomes that of the Facilitator. We have sought to emphasise this by referring to ‘Facilitators’ throughout the Toolkit. 

The Facilitator’s role is an enabling one in which there are no right answers, just as there is no right way to be a Chair. Participants respond to the activities and learn from them according to their current levels of understanding and experience and according to the context in which they carry out their role as Chair and the challenges they face in their individual schools.  

The role of the Facilitator is to support participants in:

· Developing an awareness of their own skills as a Chair and what already works for them

· Reflecting on their areas for development and planning how to improve these

· Reflecting on the implications of their learning for the way in which they lead and manage the work of the Governing Body 

· Learning collaboratively

· Identifying good practice

Effective Facilitators:

· Remind participants of agreed ground rules

· Check that participants understand the tasks 

· Inform participants of the length of time they have for an activity or task

· Encourage working in silence when individual reflection is required

· Ensure that when working in pairs or small groups, all have equal time to speak

· Check that participants are on task and will complete an activity in the time allowed

· Circulate when groups are working, allowing them to work independently but noting common points to refer to in feedback

· Ensure that all groups have the opportunity to offer ideas during feedback

· Have the confidence to deal with ambiguity and anxiety

· Challenge individuals who dominate 

· Offer examples of good practice

· Summarise the main learning points in plenary sessions and relate these back to the aims of the activity

· Encourage participants to reflect on their learning

Further information about the Facilitator role may be found in the introduction to the companion programme ‘Leading Together’.

Familiarity with the materials

If you are not facilitating on all the modules in this programme you will need to have a good overview of the programme contents. The modules are organised around key themes in order to focus on different aspects of the Chair’s role.  However, the Chair’s role is wide-ranging and aspects are obviously linked.  You may, on occasions, need to keep the participants focused on the topic in hand by referring to previous sessions and informing them about future activities.

Familiarity with the Distance Learning version of ‘Taking the Chair’ will enable you to:

· Direct participants to sections of the Distance Learning if they seek further information on a particular aspect of the Chair’s role

· Use material from the Distance Learning version to supplement your face to face programme and cover issues which you will not be addressing through activities

‘Leading Together’

You will also find it helpful to be familiar with the related programme ‘Leading Together’.  ‘Leading Together’ is a school based programme for improving teamwork and involves a group of governors and school leaders working together for improvement over a number of months.  The programme is different from ‘Taking the Chair’ in its audience and content but it is closely related in its objectives.  A knowledge of ‘Leading Together’ will enable you to advise Chairs on the objectives of that programme and assist them in making decisions about which of the programmes is most likely to meet their current needs and the needs of the school.

Supporting the needs of individuals

Participants will be working in a variety of contexts and facing different levels of challenge.  In order to assist participants in meeting their individual learning needs Facilitators may:

· Use feedback from the self-evaluation to tailor the programme to the needs of participants

· Refer participants to sections of the Distance Learning materials for additional material on a particular topic

· Encourage the use of the Learning Record at the end of each session or module

· Encourage participants to try out ideas and activities in their own schools

· Set appropriate tasks between sessions

Participants on the programme may be new or experienced Chairs, Vice-Chairs or Chairs of committees.  In order to meet the needs of all participants it is suggested that participants are carefully grouped for some activities and tasks.   You may vary the composition of groups so that participants are sometimes with:

· Others who are carrying out similar roles

· Others with similar levels of experience

· Others from the same school phase or size

It is also important to vary the groups so that participants have the opportunity to learn with and from a range of the people in the room.  Experienced Chairs have much to offer others, but the programme is also an opportunity to extend their skills and challenge accepted practice.  There may be occasions when the Facilitator works with a particular group to ensure that learning is extended.

Physical space

Because this is an active learning programme you need to hold sessions in a room with sufficient space for people to be able to get up and change groups and group size comfortably.  The Facilitator also needs to be able to move about the room freely. 

Newly appointed Chairs

If approached by newly appointed Chairs for guidance on early meetings with the Headteacher before the programme has started, you may want to send them the relevant sections from the Distance Learning programme to support this crucial stage in building relationships.

Ground rules
Some Facilitators begin their sessions by agreeing a set of ground rules with participants.  This is particularly important where relationships with individuals are being discussed.  Below are some suggested ground rules:

· We observe confidentiality, so that what is said here stays here

· We work in ways which allow everyone to make a contribution

· We respect the views of others even when they differ from our own
Learning Record
You might wish to encourage participants to keep an informal and personal Learning Record.  Completion of a Learning Record creates an opportunity for participants to:

· Draw together and reflect on learning at the end of sessions and at other times
· Consider what actions might be taken as a result of new learning
· Consider what support they might need to implement a change or development
Learning Records are personal and can be kept in any way that suits the participant.  A simple proforma is included in Appendix 7, which asks three key questions as a guide to reflection, but they need not restrict participants.  

It is suggested that you encourage participants to use their Learning Record by referring to it at the beginning of each session and by giving time at the end of each session for them to complete their Learning Record.  The Learning Record can also be used as a note pad for recording as the session progresses.

Participants will be encouraged to keep a Learning Record going if copies of the proforma are available at each session.

Learning Networks

You may wish to encourage participants to set up informal support groups or Learning Networks.  These are introduced in Module One, Activity 1.1   

Managing the pre-programme self-evaluation

In order to assist participants in thinking about how well they are managing the role of Chair, they could be encouraged to undertake an audit of their current effectiveness and identify their areas for development.   The areas covered by the self-evaluation are linked to the modules in this programme.  

This self-evaluation could be undertaken in advance of coming on the programme and sent to you for analysis so that you can determine the experience levels and needs of the group and tailor activities to suit these needs.   

There are two forms of the evaluation, which are included in Appendices 3 and 4:

Evaluation A: Self-evaluation

This encourages participants to think about their current effectiveness in managing relationships and supporting the work of the Governing Body. It also highlights the context in which they are working by referring to the Ofsted criteria for judging governance.

Evaluation B: Colleague Evaluation

For more experienced or confident Chairs who would like to ask for feedback from their fellow governors and schools leaders, particularly the Headteacher, we have included a version which they can distribute to colleagues. 

Using the self-evaluations for programme construction

If you plan to use the self-evaluations to inform the construction of your programme, you will need to send them out well in advance of the first session.  You will also need to complete the instructions on the evaluation forms, adding a return address and return date. 

A covering letter should explain the use of the two evaluation forms and request that participants keep a copy of the self-evaluation to refer to during the programme.  Alternatively, you could hand back self-evaluations at the first session if you do not think participants will have easy access to a photocopier.   

Using the self-evaluations to focus on learning

On the pilots of this programme, some facilitators found the process of reflecting on the whole self-evaluation during the first session took up too much time.  As the sections of the self-evaluation are linked to the modules, it might be useful to ask participants to bring their self-evaluations to each session or module.  Participants could reflect on their areas for development at the start of sessions and facilitators would then be able to ensure that opportunities were created to discuss areas of particular interest to individuals. 

Analysing the self-evaluations

We have included on the programme CD ROM a simple Excel spreadsheet which can be used to analyse the self-evaluations.  It will produce a graph showing the number of participants who feel they need to develop skills in relation to each of the areas in the self-evaluation.  You will be able to identify those areas which need most development and cross-reference to the activities linked to those areas.   Full instructions for entering information and producing the graph are included on the CD ROM.

Response Analysis Chart
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Analysing the colleague evaluations

If resources allow, you may want to offer to analyse the results of Evaluation B for individuals.  If you offer this support, you will need to adapt the instructions with a return address and date so that completed evaluations are sent directly to you by the participant Chair’s colleagues.   The experience of governor trainers managing Governing Body review suggests that feedback is more honest and open if handled in this way.

The CD ROM contains instructions for the analysis of the results for individuals. 

Experience on the pilots

The vast majority of participants who undertook the self-evaluation were very positive about it and felt that it was very useful to them in thinking about the role.  It provided them with a benchmark of good practice and was well worth undertaking, despite its length.  Asking for feedback from the Headteacher and other colleagues was seen as potentially very helpful and many participants planned to do so.   

Some new Chairs, Vice-Chairs and Chairs of committees were unsure how to use the self-evaluation.   Although it refers to the role of Chair of Governors, it can be used by others to think about the degree of confidence they have in each area, should they take over as Chair in the near future.  A comment to this effect in a covering letter would indicate its value to this group of participants.

You may also want to say something about confidentiality and how you will deal with the information gained from the self-evaluations once the programme has finished.

Advertising and promoting the programme 

Advertising and promoting

In addition to advertising ‘Taking the Chair’ in your training programme you might also wish to promote it through:

· Local governor associations

· LEA advisers and officers

· Headteacher associations

· Your newsletters, website or other publications

Included in the Appendices 1 and 2 are:

· The suggested text for an insert in your training programme for you to amend and add to

· The suggested text for a flyer or article

Who should attend

There might be added value in encouraging more than one participant from a school to attend so that they can support each other’s learning and the application of any ideas for developing practice in their school.  They will also be able to share and deepen their understanding of the context of their school and the current effectiveness of their support for the work of the Governing Body.

Information in advance

You will need to allow sufficient time for participants to complete the self-evaluation and for it to be returned to you for analysis if you wish to use the information to customize your programme.  You might need to allow 4 weeks in all for this process and this might have an effect on your usual booking timescales.

When you have decided on the shape of the programme and the activities you wish to use, any pre-programme preparation and guidance can be included in a letter to participants.

A copy of the letter might also be sent to the school’s Headteacher outlining the nature and purpose of the programme and encouraging them to support the training and development, particularly of a new Chair.

Suggested summary of the programme for inclusion in a flyer or training programme entry


Taking the Chair

A new training and development programme for Chairs, Vice-Chairs and Chairs of committees commissioned by the Department for Education and Skills

This 5 module, practical and problem solving programme aims to explore the skills required to lead and manage the work of a school Governing Body.

Module One: 
The Chair and the Headteacher

Module Two: 
The Chair and the Governors 

Module Three:
Leading and Managing the Work of the Governing Body


Module Four:
The Chair’s Role in Supporting Strategic Leadership

Module Five:
The Chair’s Role in Ensuring Accountability

The programme is aimed at prospective and new Chairs who wish to develop their confidence and skills and experienced Chairs who are keen to review their effectiveness in the role.  The programme uses a variety of learning approaches and emphasises the practical application of knowledge and skills

Suggested text of an article or flyer


Taking the Chair

The Department for Education and Skills has commissioned a new training and development programme for Chairs, Vice-Chairs and Chairs of committees of school governing bodies (including schools with a religious character)

The Chair of governors has a pivotal role to play in helping the Governing Body work as a team to challenge and support the school and contribute to its strategic leadership.  The Chair is often the governor closest to the Headteacher and the senior leadership group in the school. The Chair can, and should, build the mutual trust and understanding which enables the whole Governing Body to play its full role.  

When the Governing Body, the Headteacher and the senior leadership group in the school work in a real partnership, values and vision are shared and governors have access to the information they need to ask the right questions and make strategic decisions.  

The skill the Chair of governors or a committee Chair brings to the role enables these relationships and understandings to be maintained and developed.  Where relationships are good, governors are motivated, their strengths and individual contributions are effectively used, there is an open dialogue about strengths and weaknesses and the school is effectively challenged and supported.

There are many sources of information which underpin and guide the work of the Governing Body.  The focus of this new programme is on the particular skills and knowledge needed by Chairs to work with others, to lead and motivate them to achieve the shared vision for the school and contribute to school effectiveness and improved pupil achievement.

The training programme is divided into five modules:

Module One: 
The Chair and the Headteacher

Module Two: 
The Chair and the Governors 

Module Three:
Leading and Managing the Work of the Governing Body


Module Four:
The Chair’s Role in Supporting Strategic Leadership

Module Five:
The Chair’s Role in Ensuring Accountability

The programme is aimed at prospective and new Chairs who wish to develop their confidence and skills and experienced Chairs keen to review their effectiveness in the role.  It uses a variety of learning approaches and emphasises the practical application of knowledge and skills.


Taking the Chair: Evaluation A: Self-Evaluation 
Effectiveness in leading and managing the work of the Governing Body

Purpose of the evaluation

We hope that you will want to undertake this optional self-evaluation before starting ‘Taking the Chair’.  The self-evaluation will give you the opportunity to think about:

· How effective you are, or might be, in the role of Chair

· The areas you might want to develop further

Carrying out the self-evaluation will enable you to:

· Focus your learning on your own development needs

· Focus your learning on the development needs of your Governing Body

When you enrol on the programme your Facilitator will give you information about when to complete and send your self-evaluation to the Facilitator in advance.   If you share the results of your evaluation with your Facilitator, he/she can take your needs into account when shaping the programme

Completing the evaluation
Read through the areas of activity and tick the boxes to indicate whether, in the context of your school: 

· You are fairly confident in this area

· This is an area you would like develop

In the evidence box make brief notes on:

· The evidence you have that you do this effectively

· Why you think you need to get better at doing this
A health warning!

You should not feel that a Chair requires expertise in all these areas. The particular skills you need in your role depend on the context of your school.  The Ofsted descriptors of Governing Body effectiveness overleaf will be helpful in thinking about the context in which you exercise your role as Chair.  If you are not the Chair of governors, interpret the statements in the light of your current role.  Read through the criteria in each category and take a view on where your Governing Body fits best.

Experienced Chairs

If you are an experienced Chair you may wish to ask your colleagues to give you feedback by giving them the Colleague Evaluation to complete.  Keep a copy of the evaluation to use for collating the responses.  How many colleagues will you ask? Are they going to be anonymous and who will collect them and collate them?  You might want to request the assistance of the governor responsible for training and development.

Ofsted criteria for evaluating governance
Very good - The Governing Body:

· Makes a major contribution to the leadership of the school and its successes

· Is fully involved in strategic planning and formulating policies, and supports staff in implementing them. 

· Ensures that governors keep in close touch with the school’s work across all stages, cementing the partnership between the Governing Body and the school. 

· Has a pattern of work which meshes well with the school’s development cycle, so that both are very influential. 

· Is well aware of the school’s strengths and weaknesses and deals with them openly and frankly, contributing fully to development planning.

· Monitors performance management procedures to ensure that they are very effective 

Good - The Governing Body:

· Influences the work of the school and its policies through challenge and support

· Has a good grasp of the school’s strengths and weaknesses

· Has a significant, strategic influence in leading the school’s development, with a clear focus on raising standards and improving the quality of provision

· Is prepared to take difficult decisions when necessary

· Is well organised and improves its own performance through appropriate development activities or training

Satisfactory - The Governing Body:

· Ensures that the school meets its statutory responsibilities, and has clear aims and policies. Its performance management policy operates effectively

· Corporately sets an overall direction for the school and formulates policies that reflect the character of the school

· Reviews performance data to monitor the whole school’s work and its recommendations for action are followed up

· Ensures that all governors understand their role and any specific responsibilities

· Maintains a businesslike relationship between governors and senior staff in leading the school.

Unsatisfactory - The school fails to meet one or more statutory responsibilities and lacks some statutory policies. There is little corporate agreement about the school’s strengths and weaknesses. 

The Governing Body:

· Relies too heavily on the Headteacher

· Although supportive, plays a slight part in leading the school and does little to hold the school to account

· Works in a way that lacks focus and influence

· Has insufficient knowledge of one or more of the key stages

· Has a limited grasp of the performance of the school and little effect on its development

Poor- Important statutory responsibilities are not met. Relationships between members of the Governing Body or between it and the senior staff are at best indifferent and may be hostile or acrimonious
The Governing Body:

· Is remote from the school

· Works in a disorganised manner and its conduct presents a barrier to school improvement

· Is largely unaware of the strengths and weaknesses of the school and, in particular, of the effectiveness of its senior managers

· Has a limited influence on the work of the school and presents no challenge. Standards and quality are not assured and it fails to set a clear direction or priorities for the school’s work.

Taking the Chair: Self-Evaluation 
Effectiveness in leading and managing the work of the Governing Body

	Managing the relationship with the Headteacher 
	I am fairly confident in this area
	This is an area to develop
	Evidence

	1. Building a relationship based on trust and mutual respect for each other’s roles 
	
	
	

	2. Appropriately challenging the Headteacher as well as supporting
	
	
	

	3. Leading without relying entirely on the Headteacher for leadership
	
	
	

	4. Building trust and cooperation between governors and the Headteacher
	
	
	

	Managing relationships with other members of the Governing Body and the community
	I am fairly confident in this area
	This is an area to develop
	Evidence

	5. Building trust and cooperation within the Governing Body
	
	
	

	6. Valuing the contributions of all governors and staff and working with and through others
	
	
	

	7. Ensuring that there are effective systems to recruit, welcome and induct new governors 
	
	
	

	8. Encouraging all governors to engage in training and development
	
	
	

	9. Ensuring that communications and decision-making are open (except in issues requiring confidentiality such as dismissal and exclusions etc.)
	
	
	

	10. Knowing the limits of the Chair’s powers and when and how to act in an emergency 
	
	
	


	Managing the work 

of the Governing Body
	I am fairly confident in this area
	This is an area to develop
	Evidence

	11. Preparing for meetings of the Governing Body with the Headteacher and Clerk to ensure that agendas are focused on school improvement issues 
	
	
	

	12. Ensuring meeting cycles are in line with the school’s development cycle
	
	
	

	13. Conducting meetings so that all governors have an opportunity to contribute 
	
	
	

	14. Ensuring that decision making processes are clear
	
	
	

	15. Ensuring that all members of the Governing Body are aware of their collective responsibilities and decisions are corporate
	
	
	

	16. Handling conflict and resolving differences through negotiation 
	
	
	

	17. Ensuring governors understand their roles and responsibilities and are appropriately involved in the life of the school 
	
	
	

	18. Ensuring the Governing Body delegates effectively to committees and individuals 
	
	
	

	19. Ensuring that procedures are established for reporting to the full Governing Body
	
	
	

	20. Ensuring the Governing Body considers options for action based on relevant evidence
	
	
	


	Leading the development of a strategic view
	I am fairly confident in this area
	This is an area to develop
	Evidence

	21. Ensuring governors take part in developing and keeping under review the school’s values, vision and aims
	
	
	

	22. Facilitating open and frank debate about the school’s strengths and weaknesses
	
	
	

	23. Enabling the Governing Body to work strategically with school staff
	
	
	

	24. Enabling the Governing Body to play a part in whole school self-evaluation
	
	
	

	25. Ensuring the Governing Body influences strategic planning and has a clear sense of priorities for development in the local and national context 
	
	
	

	26. Ensuring that the school’s strategic objectives drive Governing Body decisions on resources
	
	
	

	27. Ensuring the Governing Body is involved in agreeing targets for school improvement that are challenging and realistic
	
	
	

	28. Ensuring that there are effective systems in place to monitor and evaluate progress towards targets
	
	
	


	Leading the Governing Body in ensuring accountability
	I am fairly confident in this area
	This is an area to develop
	Evidence

	29. Ensuring the Governing Body challenges and supports the Headteacher and senior leadership team, holding the school to account for its standards 
	
	
	

	30. Ensuring the Governing Body has access to the information it needs about the school and its performance 
	
	
	

	31. Ensuring the Governing Body receives information from a variety of sources, including staff, the LEA, Ofsted and other agencies
	
	
	

	32. Ensuring the Governing Body evaluates the implementation and impact of the performance management policy
	
	
	

	33. Ensuring that the appointed governors agree performance objectives with the Headteacher based on school improvement priorities
	
	
	

	34. Ensuring the Governing Body is represented at meetings with others in the school community and beyond
	
	
	

	35. Ensuring the Governing Body evaluates the contribution it makes to school improvement
	
	
	

	36. Ensuring the Governing Body demonstrates accountability to all key stakeholders, for example through the Annual Report to Parents
	
	
	


My priorities for development are numbers: 

Name:








Date:
Please print

Taking the Chair: Colleague Evaluation 
Effectiveness in leading and managing the work of the Governing Body

For use by participant wishing to involve colleagues in their evaluation

Purpose of the evaluation
Your colleague is about to undertake the National Development Programme ‘Taking the Chair’.  This is a training programme designed to develop the skills needed to be a Chair, Vice-Chair or Chair of a committee of a school Governing Body. Your colleague is also undertaking a self-evaluation to consider: 

· The skills needed to be an effective Chair

· The skills he/she already has and wants to maintain

· Those skills which he/she might want to develop further

How you can help

By completing the evaluation you will enable your colleague to think about the skills he/she:

· Needs to maintain

· Needs to develop

You will also provide valuable feedback by making brief notes in the evidence box on:

· How you think this skill is being effectively used

· Why this is a skill which needs development
You may wish to sign the evaluation and return it to your colleague, or you may wish to complete it anonymously – in which case please give it to the person whom your colleague has nominated to collect and collate the responses.

Thank you for your support
This page left intentionally blank

Taking the Chair: Colleague Evaluation 
Effectiveness in leading and managing the work of the Governing Body 
	Managing the relationship with the Headteacher 
	Fairly confident in this area
	This is an area to develop
	Evidence

	1. Building a relationship based on trust and mutual respect for each other’s roles 
	
	
	

	2. Appropriately challenging the Headteacher as well as supporting
	
	
	

	3. Leading without relying entirely on the Headteacher for leadership
	
	
	

	4. Building trust and cooperation between governors and the Headteacher
	
	
	

	Managing relationships with other members of the Governing Body and the community
	Fairly confident in this area
	This is an area to develop
	Evidence

	5. Building trust and cooperation within the Governing Body
	
	
	

	6. Valuing the contributions of all governors and staff and working with and through others
	
	
	

	7. Ensuring that there are effective systems to recruit, welcome and induct new governors 
	
	
	

	8. Encouraging all governors to engage in training and development
	
	
	

	9. Ensuring that communications and decision-making are open (except in issues requiring confidentiality such as dismissal and exclusions etc.)
	
	
	

	10. Knowing the limits of the Chair’s powers and when and how to act in an emergency 
	
	
	


	Managing the work of the Governing Body
	Fairly confident in this area
	This is an area to develop
	Evidence

	11. Preparing for meetings of the Governing Body with the Headteacher and Clerk to ensure that agendas are focused on school improvement issues 
	
	
	

	12. Ensuring meeting cycles are in line with the school’s development cycle
	
	
	

	13. Conducting meetings so that all governors have an opportunity to contribute 
	
	
	

	14. Ensuring that decision making processes are clear
	
	
	

	15. Ensuring that all members of the Governing Body are aware of their collective responsibilities and decisions are corporate
	
	
	

	16. Handling conflict and resolving differences through negotiation 
	
	
	

	17. Ensuring governors understand their roles and responsibilities and are appropriately involved in the life of the school 
	
	
	

	18. Ensuring the Governing Body delegates effectively to committees and individuals 
	
	
	

	19. Ensuring that procedures are established for reporting to the full Governing Body
	
	
	

	20. Ensuring the Governing Body considers options for action based on relevant evidence
	
	
	


	Leading the development of a strategic view
	Fairly confident in this area
	This is an area to develop
	Evidence

	21. Ensuring governors take part in developing and keeping under review the school’s values, vision and aims
	
	
	

	22. Facilitating open and frank debate about the school’s strengths and weaknesses
	
	
	

	23. Enabling the Governing Body to work strategically with school staff
	
	
	

	24. Enabling the Governing Body to play a part in whole school self-evaluation
	
	
	

	25. Ensuring the Governing Body influences strategic planning and has a clear sense of priorities for development in the local and national context 
	
	
	

	26. Ensuring that the school’s strategic objectives drive Governing Body decisions on resources
	
	
	

	27. Ensuring the Governing Body is involved in setting targets for school improvement that are challenging and realistic
	
	
	

	28. Ensuring that there are effective systems in place to monitor and evaluate progress towards targets
	
	
	


	Leading the Governing Body in ensuring accountability
	Fairly confident in this area
	This is an area to develop
	Evidence

	29. Ensuring the Governing Body challenges and supports the Headteacher and senior leadership team, holding the school to account for its standards 
	
	
	

	30. Ensuring the Governing Body has access to the information it needs about the school and its performance 
	
	
	

	31. Ensuring the Governing Body receives information from a variety of sources, including staff, the LEA, Ofsted and other agencies
	
	
	

	32. Ensuring the Governing Body evaluates the implementation and impact of the performance management policy
	
	
	

	33. Ensuring that the appointed governors agree performance objectives with the Headteacher based on school improvement priorities
	
	
	

	34. Ensuring the Governing Body is represented at meetings with others in the school community and beyond
	
	
	

	35. Ensuring the Governing Body evaluates the contribution it makes to school improvement
	
	
	

	36. Ensuring the Governing Body demonstrates accountability to all key stakeholders, for example through the Annual Report to Parents
	
	
	


Name of colleague:



Your Name (Optional):


Date:


Please return to:


          By:

Skills for Chairs

The table below sets out many of the skills used by effective Chairs in leading and managing the work of the Governing Body.  This list is not definitive and the skills could be ordered in any number of ways.  The table provides facilitators with an overview of the skills being developed through this programme.  The predominant skills used and required by individual Chairs will depend on the context of their schools.  To some Chairs this list would be daunting and we do not recommend that you share this list with participants unless is it carefully adapted and integrated with the programme.  In the introduction to the individual modules you will find an overview of the principal skills being developed through the activities in that module.
	TEAM BUILDING SKILLS

	Understanding others

· Creating opportunities for inclusive discussion 
· Valuing contributions and enabling others to fully contribute to the team

	Motivating

· Showing and creating commitment and enthusiasm to achieve goals

· Ensuring clear understanding of what is required and fostering cooperation

	Challenging

· Using constructive and open questions

	Negotiating

· Using interpersonal skills to resolve conflict, build consensus and encourage others to commit to agreements or reach compromises

	Showing flexibility

· Taking views of others into account

· Changing position or mind when appropriate

	ORGANISATIONAL SKILLS

	Organising

· Ensuring appropriate Governing Body structures
· Coordinating collaborative working

	Planning

· Managing time effectively

· Establishing priorities and courses of action for the Governing Body, taking relevant factors into account

	Delegating

· Ensuring decision making and other tasks are allocated to appropriate committees and individuals

· Distinguishing what can or should be done by others


	Being assertive

· Knowing when to take charge of situations

· Knowing when and how to challenge 

· Guiding the Governing Body towards achieving tasks

	Developing others

· Encouraging the development of governors’ skills and empowering them to make a contribution

· Ensuring development for all in line with current and future needs of the Governing Body

	Evaluating

· Monitoring and evaluating performance of the Governing Body

· Encouraging feedback

	COMMUNICATION SKILLS

	Communicating orally and in writing

· Speaking and writing clearly and concisely, avoiding jargon

· Showing awareness of different audiences and inspiring confidence

	Listening

· Paying attention

· Recalling and summarising key points

	Being diplomatic

· Showing awareness of situations and audience
· Acting as an ambassador for the Governing Body and the school

	STRATEGIC SKILLS

	Vision

· Enabling the development of shared values and vision for the school

· Having clear and consistent picture of long term goals 

· Focusing on educational achievement through school priorities

	Understanding change

· Being flexible and open to change

· Recognising when change is not negotiable

· Showing awareness of the impact of change on the school and on individuals

· Prioritising change and ensuring the monitoring and evaluation of its impact

	Showing awareness

· Showing strategic awareness of and responding to stakeholders’ needs

· Taking account of legislation and local and national initiatives when making decisions 

	Demonstrating perspective

· Seeing wider issues and implications of actions

· Planning the steps needed to achieve long term goals


	ANALYTICAL SKILLS

	Investigating 

· Identifying issues
· Seeking and using information from different sources
· Identifying possible causes and exploring alternatives

	Attending to detail
· Ensuring reliability of information

· Reporting all relevant information

· Ensuring discussions are thorough

	Interpreting

· Analysing statistical and other information 

· Accurately interpreting 

· Making information accessible to all stakeholders

	Being critical

· Ensuring that information is probed and challenged 
· Summing up advantages and disadvantages of proposals

	Using judgement

· Ensuring sound decisions based on factual evidence

	PERSONAL ATTRIBUTES

	Determination

· Continues until desired objective achieved
· Is not driven off the course of agreed action in difficult or uncomfortable circumstances

	Flexibility

· Takes views of others into account

· Prepared to change position or mind when appropriate

	Integrity

· Deals openly and honestly with others
· Acts impartially

	Sensitivity

· Takes the interests and feelings of others into account

	Enthusiasm and commitment

· Remains positive in the face of difficulties

· Shows energy and conviction

	Independence 

· Bases decisions on law, agreed policy or objective arguments, rather than the influence of individuals

	Decisiveness

· Remains focused on goals 

· Willing to make decisions


The National Agenda
The priorities for schools are influenced by their own improvement objectives and current local and national initiatives.  The following digest highlights national initiatives at the time of writing this programme which are of relevance to governors. These issues are not directly used as the focus of activities in the programme but they do influence the work of the Governing Body and should be referred to where appropriate as the context for decision-making.  The list will need to be kept under review and updated.

Ofsted Inspection Framework 2003

· The role of governors in school self-evaluation

· Providing evidence for the evaluation of governance during inspection

· Governors’ role in supporting and challenging school management teams

· The leadership partnership between the Governing Body and the Headteacher and senior managers

Performance Management

· The responsibility of governors to monitor and evaluate the implementation and impact of the performance management policy
· The responsibility of appointed governors to agree objectives for the Headteacher
School Workforce Reform

· The governors’ role in supporting the school in implementing the national agreement on workload

Power to Innovate

· The opportunity to seek exemption from education legislation in order to test out new ideas for raising standards

London Challenge

· An initiative to create a world-class system of secondary education in London

Extended Schools

· An initiative to encourage schools to become hubs for services for children, families and other members of the community, including the provision of learning activities outside normal lesson times (Study Support) and motivating underachievers at Key Stage 2 and 3 through links with football and sports clubs (Playing for Success)
Foundation Stage

· Curriculum guidance for the Foundation Stage to assist children in progress towards the Early Learning Goals

Key Stage 3 National Strategy

· A strategy for strengthening teaching and learning across the curriculum for all 11-14 years olds

Leadership Incentive Grant

· A grant for schools in inner cities with high levels of disadvantage or low performance to accelerate improvements in standards, strengthen leadership and develop capacity for sustained improvement

Leading Edge Partnership Programme

· Replaces the Beacon School programme and provides funds for schools at the leading edge to set up collaborative learning communities and promote innovation, research and development

Primary Strategy

· Builds on the lessons from the literacy and numeracy strategies and includes a leadership programme to train Headteachers to become Primary Strategy Consultant Leaders and work with others to raise standards in English and mathematics

Special Educational Needs Action Programme

· A programme of measures to improve support for children with Special Educational Needs, including building parental confidence in the education service to meet their children’s special educational needs

Parental Involvement in Children’s Learning

· Support and guidance for schools on ways of engaging parents more closely with their children’s education

National Behaviour and Attendance Strategy

· A strategy to reduce unauthorised absence, improve attendance and tackle bad behaviour
Children at Risk

· Guidance on child protection and options for improving services for children and young people at risk
Information and Communications Technology in Schools

· A strategy to improve Information and Communications Technology (ICT) in teaching and learning, ICT capacity and capability in schools and to support effective delivery
Other elements of the national agenda for raising standards in education include:

· The importance of shared or distributed leadership and the development of leadership capacity and capability across the school
· Continuing professional development opportunities for school leaders available through the National College for School Leadership

Learning Record

Session:






Date:


What have I learned from this session?

What am I going to do as a result?

What help do I need?
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